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Foreword 


FOREWORD 




Education Sector Reform Assistance (KSRA) program is an initiative funded by the United 
States Agency for Internationa] Development (USAID) in support of the Government of 
Pakistan's Education Sector Reform (ESR) efforts. U5A1D/ESRA focuses On five key 
technical areas (policy and planning, professional development, adult and youth literacy,, 
public-co mmun ity/pubiic-pri vate partnership and information and communication 
technologies for education) and operates in 12 districts of Sindh and BaJochlstan and the 
Islamabad Capital Territory in over 1 1,000 primary schools and works with more than 30,000 
teachers, / 

Professional Development (PD) program of USAID/ESRA is working to develop a 
sustainable Professional Development Infrastructure (PDI) for the government at various 
levels. In collaboration with local institutions and experts, PD has developed training manuals 
and guidebooks for teachers, head teachers and managers over the past three years and used 
them for training programs. This manual is part of a series of eight manuals developed to 
enhance professional capacity of teacher educators, and has been written by experts working 
in various national public and private sector institutions (see acknowledgements list for 
authors and institutions). 

In conclusion, we would like to thank the Sindh and BaJochlstan Provincial Education 
Departments for providing their valuable feedback in preparing these manuals, and the 
Ministry of Education Islamabad for providing regular assistance in all USAID/ESRA 
programs. 


U SAID/ESRA Professional Development Team 
March 7 
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PURPOSE OF THE DOCUMENT 


Introduction 

Human beings use their thought processes to bring about change, whether it 
is in their beliefs or their practices. Normally, thinking has no formal process, 
nor does it have any sequence. However, some activities need focused 
thinking, and one of them is reflective practice. People realized that reflective 
practice not only helped them to organize and guide their thinking, but it also 
helped them identify an issue, identify alternatives, and choose the best 
alternative. Reflective practice is extremely helpful and meaningful in bringing 
change and improvement in all aspects of the school culture, whether it is 
teaching, learning, assessment or classroom management. We can see the 
significance of this practice from the words of Beaty (1997}, who writes: 

"Reflective practice is important to the development of all professionals 
because it enables us to learn from experience. Although we all learn from 
experience, more and more experience does rot guarantee more and more 
learning. Twenty years teaching may not equate to twenty years of learning 
about teaching but may be only one year repeated twenty times. There are 
many times when our normal reactions to events are insufficient themselves 
to encourage reflection. We should not rely solely on our natural process of 
reflecting on experience, but actively seek ways to ensure that reflection itself 
becomes a habit, ensuring our continuing development os a professional 
teacher in higher education" (1997:8). 

Features of Reflective Practice 

1 . The subject matter of reflection is one's own teaching practice, 

2. Reflection may be ongoing or a reaction to a specific event or an 
unexpected occurrence, 

3. It may be in response to an externally posed question or arise from 
personal considerations. 

4. The end point of reflection may not be resolution of an issue, but 
attainment of a better understanding of it. 

5. The immediate aim of reflective practice is self or professional 
development 

6. Reflective practice is enhanced when there is some sharing of the 
reflection with others. 

Why is reflective practice important? 

Research has proven that reflection is an important strategy, especially when 
it leads to change. Reflection is used to: 

1. assess a new idea or problem related to teaching, learning, 
assessment, or classroom management being introduced in the 
classroom; and 
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2 . look at the or problem from many perspectives and identity and 
5i_Lgges1 applications or solutions. 

Teachers and. school managers in the provinces- of Sindh and Balochistan 
would benefit tram a deeper understanding of reflective practice. Through this. 
module, participants will: 

> team the concept and the process of reflection: 

> be involved in the practice of reflection so thei they can value this 
practice far thorns e-lv-e a; and 

> be able te institutionalise this skill and use it in the process of 
mentoring. 

Many t&ach-ers. us-s reflective practice to improve th-ear own leaching. 
Administrators are trying to build their school -culture around this practice. As a 
result of reflective practice, schoots are improving. 

How does reflective practice compare and contrast with traditional 
penapactlvas? 

Through this module, participants wifcl move from a behaviourist mode of 
learning to a constructivist mode of learning. The constructivist approach will 
allow the tearner to play an active role in his or her learning. The role of the 
teacher will be mere of a facilitator and the learner will think about and reflect 
on his or her own learning. 

How does reflective practice fit within a quality improvement framework? 

Reflection is an important strategy that teachers can use to change or 
irn prove their own classroom environment and praeSces. Teachers' certstarit 
reflections on the way they teach, the way children team, and the way they 
are assessed will help them improve their practices. That, in turn, will lead to 
tha achievement cf quality education. Many teachers continue to work in the 
traditional style because they have not learned new ideas such as reflective 
practices. Participating in reflective practices during the module will help 
motivate teachers to make reflective practice a part of Iheir routine 
professional responsibilities. If the practice cf reflection becomes a part of 
daily routines-, instruction will improve, 

Themes of the Module 

In this module, there will be two major themes: 

* reconce ptual Izatl a n (cha n ge pruc ess) 

* reflection. 

Theme 1: Reconceptualization 

Re conceptualization ^the change process) will help teachers understand the 
s crates/ of diagnosing a problem or Issue or thinking about using a new 
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technique for teaching, teaming, or assessment In the classroom. This 
process will help them challenge existing practices, explore alternatives, make 
choices, plan for change or improvement, and implement, evaluate and 
assess the changes. 

Theme 2: Reflection 

After discussing remnceptualization, the participants will link It with the 
process of re-reflection, Throughout this module, the course participants, 
through reflecting on their learning, will come to realize the role and 
significance of reflecSon at every stage af teaching, learning, and 
assessment, as well as in classroom management. 

Understanding the process of reflection and practicing it In the classroom is 
the main focus of this module. Participants will be able to understand the 
types of reflection-general and specific— and how to apply to their practices 
within classroom. Each learning strategy will have a process that will be 
shared with the course participants through examples and illustrations from 
classroom Culture, 

All the participants will be asked to develop a reflective journal, and in this 
way maintain the record of all their reflective practice. Through this process, 
participants will be able to learn what reflective journaling is, how to maintain 
a journal, and how to use it. Through the regular use of this strategy during 
the training process, participants will learn about the significance of keeping a 
reflecti ve journal as part of their routine classroom practice. 

What are the key skills and competences expected from participation in 
this module? 

Teaching and practicing reflection will help teachers to: 

> look at every practice in a more thoughtful and critical way; 

> develop a deeper understanding about themsetves, their roles, 
responsibilities and practices; and, 

> analyze and evaluate the existing beliefs and practices within their 
classrooms as well as their schools. 

Objectives of the Module 

Course participants are expected to complete the module with the following 
outcomes: 

> Understand the processes of reflection In the context of a primary 
classroom or school; 

> Learn skills and strategies of reflection and practice reflection on a 
regular basis; 

> Understand the importance of using reflection on, a regular hasis; and 

> Use reflection to chang e and i m prove the quel ity of ed ucati on. 
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Methodologies in each phase: 

Following methodologies have been recommended for various sessions. 
These are: brainstorming, group work, pair and share, individual reading 
followed by questions, role play and case studies. 

In this module, generally instructions for the trainer are given with the 
exercises, However, a few tips for brainstorming and smail group work may 
be remembered as they are most frequently used methods. 

The Purpose of Brainstorming: 

The Brainstorming technique can be used in a variety of settings and is 
essentially a way to facilitate creative group thinking and decision making. 

For conducting brainstorming sessions, the facilitator needs good leadership 
qualities. S/he must be very firm in ensuring that the format and ground rules 
are followed {e.g., no criticism or cross talk is allowed). In the case of decision 
making, the Facilitator should ensure that the decisions are seen to be that of 
the group, not imposed upon them by the facilitator. 

Requirements: 

> Clearly stated question, issue or problem. 

> A group with potential to work as a team. 

> A board, large sheets of newsprint, or something that can be seen easily 
by all, and some thick markers to write on it; and 

> A facilitator. Someone whose task is to draw out the ideas from, the 
participants, not to impose her or his own opinions, while still using 
leadership skills to maintain the order and purpose of the session. 

The Ground Rules: 

> The facilitator leads die session. However, the facilitator can choose a 
participant to note down the points on the white boardtflipchart. 

> The facilitator calls for ideas/ suggestions from the participants and writes 
them on the board; 

> No criticism of anyone's suggestions/responses should be allowed; 

> All suggestions should be recorded on the board (even the crazy ones); 

> Tha pace must be quick. As scon as ideas seem to he drying out. the 
activity should be ended. 

> Finally, the ideas must be categorized to put them in 'groups of similar 
concepts,' so that the Irrelevant/erazy ones can be left out of the 
discussion that follows the brainstorming activity. 
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SniaEI Group Exorcise; 

Group discussions or exercises are activities in which participants share 
information, experiences, knowledge, opinions, and t or ideas. It Is important 
that the facilitator should elearfy define the task through clear instructions, and 
the expected outcome from the group exercise. The exact time available to 
the group should also be conveyed. The time limit should be strictly followed 
to finish the modules on time. If the task is written on the board or the flip 
chart, the chances of ambiguity and misinterpretation ere reduced, 

Finally, the ideas must be categorized to put them in 'groups of similar 
concepts', so that the irrelevant/crazy ones can be left cut of the discussion 
that follows the brainstorming activity. 

Strengths of Small Group Exercises: 

Please remember that small group techniques are used as they: 

> emphasise acti ve participation an d into racti q n ; 

> are usually run by a group leader or facilitator; 

> have a task, theme, or goal; 

> help reach consensus or develop priorities; 

> gather a range oftdeas, opinions, and concerns; and 

> allow the reporters to report back to the larger group, after discussion. 

The Facilitator should emphasise that the group ts expected to select a leader 
who will ensure that all the participants contribute in the discussion, no one 
person dominates the thinking, the time limits are observed, and the 
objectives of the group task are achieved. 

i he facilitator should 30 around when the groups are working/discussing 
something. However, the role of the facilitator is not ‘‘policing* to just walk up 
and down as a supervisor. The facilitator should quietly listen to what the 
group* are discussing, and he/she can clarify a point or give his/her own 
opinion on the topic, if needed. 

Apart from the group leader, a member is selected as the reporter or writer 
and another person keeps the time, The member nominated as writer or 
reporter within the group notes down the points, of the discussion, At the end 
of the discussion the group opinion is to be put on a sheet for presentation 
The group decides about the presenter 
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Ifltdute 1; TecUnldUW tor Reflective Practice 


Althe end of the module the participants will be able to; 

► Understand how to reflect on their own personality and respect 
diversity. 

► State (heir expectations from a professional development course. 

I Identify their classroom problems. 

► Relate their classroom practice to their beliefs about teaching and 
learning. 

► Identify steps to $ olve problem & th ro ugh re-conceptu a lization. 

► Define reflection. 

► Outline steps to reflective practice. 

► State the importance of writing / sharing reflection. 

► Identify types of reflection. 

► Identify tools for reflective practice. 

► Review and discuss classroom opportunities for learning and 
teaching through reflective practice. 

► Outline Guided Reflection, individual and Group Protocol. 

► Use micro-teaching to practice reflection and peer review. 

► Summarize their Knowledge of the basic elements of 
re-conceptual izatipn and basic principles of self and peer 
observation, 

► Develop an action plan for implementing the concept cf 
re-conceptualization in their own teaching environment. 


Keywords & phases; 

Re-conceptualization, self reflection, reflective practice, peer review, 
constructive feedback, cyclic process, challenges, sharing classroom 
procedures, teacher beliefs, reflective journals, role models commitment 
modifications. 


time frame: 

3 % days 


PdiJTJhf.il -Seder fbfcirm Assislai'ut: PttfeUiari&l DeVfllOjHVtOTL *r EdUCBtOrt art Adnlr±fflr«llor« 
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LEARNING OUTCOME 1 — — 

At the end of this section, trainees will be able to: 

► To reflect on their own personality and respect diversity. 

► State their expectations from a professional development course. 


PHASE t ACTIVATING BACKGROUND KNOWLEDGE 

Time: 1 hour 

T echniques ; G roup work, Thi nk - pai r * share 


Resources: Handout # 1; True colors, chart paper and markers 

Descriptions: Step 1; Participants wili write an adjective that best 

describes his or her personality and put it on a name 
tag along with his or her name. The first letter of the 
adjective should be the same as the first letter of the 
name. For example, Simple Sadia or Happy Hameed, 
After that, participants will introduce themselves and bell 
their names, where they are from, and their 
professional roles. 


Slep 2 : Participants will form- groups of three tn five 

people. 

Step 3: Participants will THINK about their expectations 
for the professional development sessions and write 
down at least three expectations. 


Step 4: The participants will PAIR with one other 
person in fcheir group to discuss their expectations. 


Continued 
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Step 5: The pair will SHARE their expectations with 
others in their group. The group will develop a chart 
to SHARE with the whole group. 

Steps 6: The facilitator will use Hand out # 1: True 
Colors, and ask participants mark; in the boxes that 
be$t desenbe them. When they have finished, they will 
total eaoh column going down. The highest score 
indicates the primary color (or personality). The lowest 
score represents the color one is least like. 

Step ?: After participants have decided their true colors, 
the facilitator will group them according to the color they 
think is most like them. He/she will ask each group to 
do one on a separate charl paper (with one of the true 
colors written on the top) to be posted in the room. 
Participants in each color group will make a list of 
things that brings them joy in life. 

Step 3; The facilitator asks reporters from each group to 
share their likes" with the whole group. 
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Handout# 1 

TRUE COLOURS 


ORANGE 

GOLD 

BLUE 

GREEN 

Active 

Organized 

Nice 

Learning 

Variety 

Plan 

Helpful 

Science 

Sports 

Neat 

Friend 

Privacy 

Fun 

Clean. 

Caring 

Curious 

Action 

On-time 

People 

ideas 

Contests 

Honest 

Feelings 

Questions 

Quick 

Helpful 

Kind 

independent 

Playful 

Trustworthy 

Understanding 

Exploring 

Adventurous 

Dependable 

Giving 

Do:nq-wGll 

Susy 

Follow rules 

Sharing 

Thinking 

Free 

Useful 

Getting along 

Solving 

Winning 

Save Money 

Animals 

Problems 




Challenge 

Exciting 

Pride 

Nature 

Books 

Lively 

Tradition 

Easy going 

Math 

Hands-on 

Do things right 

Happy endings 

Making Sense 

Total 

Total 

Total 

Total 


1 . Place a check in the boxes that best describes you. 

2 . Total each column going down. 

3. The highest score indicates your primary ooEor {or personality). 

4. The lowest score represents the personafity least like you. 


Continued 
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Task: After completing the assessment, discuss the personalities Indicated 
by each color. (See table below.) The highest color score is your primary 
color, or the kind of personality most like yours. Your lowest scored color 
is ypur shadow color. 

People who have these as their dominant class are the kinds of are the 
kinds of personalities that you will struggle to deal with and understand. 
Find value in every color! Do not condemn or criticize. If you can learn to 
appreciate and accept people, whose primary color is your shadow color, 
it will strengthen your shadow color. It will help you to work through 
difficulties and remain in community with people. 

We need to loam to honor every color; one color is not above 
another personality color. 


GOLD 


GRANGE 


I need to follow rules and 
respect authority. 


I am very sensory perceptive and 
must be free to act. 


Wards that describe me: 


Words that describe me: 


> loyal, dependable, 

prepared 

> thorough, sensible, 

punctual 

> faithful, stable, organized 

> caring, concerned, concrete 


> free thinker, needs variety, 
boldness 

> great in a crisis, endurance 

£ gull of fun, light-hearted, 
performer and entertainer 

> impatient, do it now, 
spontaneous 

> generous, sharing 


GREEN 


BLUE 


\ seek knowledge 

understanding. 

Words that describe me: 

> analytical, global, 
conceptual 

> cool, calm, collected 

> inventive, logical, 
perfectionist 

> abstract, hypothetical, 
investigative 


I need to feel unique and 
authentic. 

Words that describe me: 

> enthusiastic, sympathetic, 
personal 

> warm, communicative, 
compassionate 

> idealistic, spiritual, sincere 

> peaceful, flexible, imaginative 
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PHASE 2 

CONSTRUCTING MEANING 

Time: 

3 hours 

Techniques: 

Reflective writing role play. Think-pair - share 

Resources: 

Tutor's autobiography [Tutor /nust wnfl* and bring to 
the sessfO/t] 

Handout # 2: Questions for Writing an Auto biography. 
Handout # 3: Teachers' Autobiography, 

Handout # 4: Reflective Questions about Participants' 
Autobiography. ■ 

Handout # 5: Defi ni don of Re-co nee ptu alization. 

Handout # 6: The cyclic Process of Re- 

con ceptua 1 ization. 

Directions: 

Step 1: The facilitator wilE share hts or her own 
autobiography written in response to the questions on 
Handout # 2: Questions for Writing an Autobiography. 
The autobiography will highlight the trainer's strengths 
and weaknesses. 


Step 2: Using Handout # 2: Questions for Writing an 
Autobiography, the participants will write their 
autobiographies. 


Step 3: The facilitator will ask participants to read 
Handout # 3, and then compare their own 

autobiographies to the Autobiography of a Ciassroom 
Teacher, Reading # 1. They shoutd highlight the 
similarities and differences between the reading text 
and their own autobiography. 


Step 4: Some of the participants may share their 
autobiographies, with the whole group. 


Step 5: Participants will reflect on the activity using 
Handout # 4 Reflective Questions about Participants' 
Autobiographies. 


Step 6: The facilitator Will tell the tramees that change 
comes through a process of internal examination. The 
facilitator wj|| do a quick brain storming bn the following 
questions which are put on the board: 


> Where are we now? ■ 

> Where do we want to be? 

> How will we get there? 
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Step 7: The facilitator wifi share Handout # 5 Definition 
of re-conceptualization & Handout G Re- 

conceptualization: A cyclic process and asks 

participants to discuss in their group the wiil challenges 
which they are likely to face In following the process of 
re-conceptuatization. 

Step G: The facilitator [» will present a role play using 
the follow situation: 

> A strict traditional teacher is teaching the class hut 
finds no positive results at the end of the academic 
year. 

> She/ He consults with her/his friend who suggests 
that she/he changes her/his methods of teaching 
by involving the students more. 

Step 9: The facilitator asks participants to review the 
role play. What did the teacher do? in order to make a 
change, one must go through the process of re- 
conoeptualization, reflecting on a problem or issue, and 
addressing it to make a change. 

Step ID: The facilitator gives handout # - 3 Questions 
for Writing and Autobiography and discusses the points 
given in it. 

Step 11: After discussion of the concept of re- 
conceptual ization the facilitator shares handout # 5 
"The definition of Re-conceptualization and also 
displays the diagram in Figure 1: Cyclical Process Re- 
conceptualization, to sum up the session. 
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Handout #2 

QUESTIONS FOR WRITING AN 
AUTOBIOGRAPHY 

> Who am I? 

> What do I do as a teacher? 

> Where do I work? I 

> Why did I become a teacher? | 

> Why do I continue to be a teacher? 

> Who are the people with whom I work? 

> How do I describe my relationship with them? 

> What are five important practices that I 
follow? 

>What challenges do I face in my classroom 
and school? 

> What is my relationship with my students? 

> What steps do I take to make my learners 
confident and independent? 

> What do I do to overcome those challenges? 


EduCSlkHl SfiCt-Dr Reform Asnini , nn~r Program Prnficnainnal Dcvdcamunl af Dducaircrs and Ail nirnoliakirr. 
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Handout # 3 

READING # 1: AUTOBIOGRAPHY OF A 
CLASSROOM TEACHER 

I am Saleem. I have been a teacher since 1989. I have taught primary 
classes from the beginning of my career. I work with children as students 
and adults as coord inarors, head teachers, principals, and my fellow 
teachers, t have a friendly and cooperative type of relationship with my 
students. I take them as seriously as I take myself. Fortunately, i had the 
opportunity to get a Bachelor's m Education degree and that gave me 
deep insight into the psychological, physical, emotional, and social 
demands of children. In the light of my knowledge about children, l 
sometimes am very touched. 

As an English-language teacher, I usually follow a set pattern when l 
teach. First, I believe in the four basic aims of English, for example, 
listening and understanding English, speaking, reading, and writing 
English. Second, I also believe that for most of the students who oome to 
my school, English is a second, third, or even fourth language. So at 
home, with peers, in society, these children do not get much opportunity to 
hear and practice this language. 

In light of these basic beliefs, I really find ways in which I can give my 
students opportunities to listen, speak, read, and write the language. I also 
use interactive teaching methods so that my students become active 
learners. I try to contextualize the text of the book to the situation in my 
area. I appreciate my students and offer them many incentives to learn the 
language, for example, the king or queen of the week is the one who 
spoke in English the most throughout the week. I always make myself 
available to them for any query or misunderstanding. 

In spite of all this, I face certain day-to-day challenges. These challenges 
always show me the way for further learning and understanding, Some of 
my students do not do their home tasks in time, they always prefer to 
speak under the English and they hesitate to read books in English. 

I think I have to research the literature to obtain some insights on how \ 
earn help my students overcome their problems. I can also approach my 
mentor and head teacher for such hefp. ! will continue to be a teacher in 
spite of the challenges that I face from time to time as I like to be in the 
company of these little angels and i want my country to flourish and grow 
as an educated, civilized, and developed country, Because of this, 1 think 
my role as a teacher is vital. 
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Handout # 4 

REFLECTIVE QUESTIONS ABOUT THE 
PARTICIPANTS 1 AUTOBIOGRAPHIES 

The following questions will be reflected upon 
and discussed after completing the 
autobiography: 

> How did I feel when writing my autobiography? 

> What challenges have i pointed out? 

> Why do I consider these to be challenges? 

> How do I think I will overcome these challenges? 

> What is common between my autobiography and 
that of the tutor and Reading # 1 ? 

> What is the difference between mine and theirs? 

> Why is there a difference? 

> What has this experience taught me? 
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Handout # 5 

DEFINITION OF RE-CONCEPTUALIZATION 

> Re-conceptualization is the reflective learning 
process that helps teachers increase awareness and 
understanding of their roles and responsibilities as 
teachers. 

> It serves as a means for exploring alternatives and 
developing understanding of the impact of improved 
school-management practices. 

Re-conceptualization involves: 

> Identifying problems and issues; 

> Challenging existing practices; 

> Exploring alternatives; 

> Mediating with context (what is possible in the 
context of the situation); 

> Making choices; 

> Planning for change and improvement; 

> Executing plans; 

> Evaluating and assessing what went well, and what 
need further changes; 

> It is therefore a cyclic process of reflection, which is 
always dynamic and moving. 
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THE CYCLICAL PROCESS OF 
RE-CONCEPTUALIZATION 


Identifying 

Problems 

and 

Issues 


Evaluating 

and 

Assessing 


Challenging 

Existing 

Practices 


Executing 

Plans 


Exploring 

Alternatives 


Planning for 
Change 
and 

Improvement 


Mediating 

with 

Context 


Making 

Choices 
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PHASE 3 

EVALUATING AND APPLYING 

Time: 

1 hour 

Techniques: 

Group wort, Reflection and discussion, journal writing ' 

Resources: 

Handout # 7: Re-conceptualization: A Cyclic Process of 
Exploration Self Observation 

Handout # S: Process of Re-conceptualization; paper 
for journal writing. 

Directions: 

Step 1: In groups of threes or fours participants will 
discuss the re-conceptualization process in relation to 
their autobiographies: 


> identify a problem or issue of one person in the 
group. 

> Use the process of re-conceptualization to 
address the problem or issue by using Handout # 

7 Cycle of Re-conceptualization; a Cyclic Process. 

> Two or three groups wilt share how they 

addressed the issue with the whole group. ! 

> Reflect on the concept and process of 
re-conceptualization. 


Step 2: The facilitator will share Handout # 8 on the 
Process of Re-conceptualization and ask participants to 
work in pairs and fill in column B with appropriate 
responses. ! 


Step 3: Participants will write a reflection of the day in 
their journals. The reflection should focus on: 


> What was learned about reflection? j 

> How will reflective practice change my teaching? 

> What are the main concepts about reflection, and 
how are they connected with the activities, done in 
the training? 

> Do 1 understand all the concepts? \ 

> How can 1 learn more about reflective teaching 

and re-conceptualization? j 
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Re-C once ptua I izati on : 

A Cyclic Process of Exploration 
And Self-observation 

Teach while collecting 
n -j- Samples of teaching -g 


Decide on changes in teaching 
behaviours by identifying a 
question / problem 

♦ What do I want to keep doing? 

♦ What do I want to change? 


^Analyse teaching 
+ Listen / view tape 
■f Make short surveys 
Tally behaviours 


Appraise teaching: 
Ask interpretive questions 


Why do I teach the way i do? 

^ What kind of changes do I want to 
bring about in my teaching? 

What are my beliefs about teaching / 
learning? 

How can I provide opportunities to 
students? 

What wilt hinder or slow down the 
process of learning? 
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Handout # B 


PROCESS OF RE-CONCEPTUALIZATION 
Task: Fill in column B with appropriate responses 

Process of Re-conceptualization 

Column A 

Column B 

1. Identify a problem or 
issue 

Select an issue from one of 
the participant's 

autobiographies. 


2. Challenging existing 
practices 

Whet are established 

practices that could cause 
the problem? 

- 

3. Exploring alternatives. 

Think nf at least two ways 
this problem could be 
addressed. 


4. Analyse own teaching 
; context What is possible in 
the context of the situation, 
using available resources? 

■ 

5. Making choices 
What i& the best solution? 


6. Planning for change and 
improvement 

How can you make the 
change? 


■ 7 , Executing plans 

Plans cannot be executed at this 
time. 

8. Evaluation and 
assessment 

After assessing the results of the 
plans the cycle begins again if 
the desired results are not 
achieved. However, a frame 
work for assessment needs to be 
developed. 
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LEARNING OUTCOME 2 ■ « 

The participants at the end of the session be able to; 


► Identify their classroom problems 

► Relate their classroom practice to their beliefs about teaching and 
learning 

► Identity steps to solve problems through re-conceptualization. 


PHASE 1 

ACTIVATING BACKGROUND KNOWLEDGE 

Time; 

30 minutes 

Techniques; 

Reflection, recall and sharing 

Resources; 

Trainees' input 

Directions; 

The facilitator will ask participants to reflect on the 
previous day's learning, to volunteer to share from their 
Reflective Journals. Any issues or questions raised by 1 
pa rtici p a nts are di sgu&sed . ■ 


PHASE 2 

CQMSTRUCTIIMG MEANING 

Time; 

2 hours 

Techniques: 

Recall, think - pair - share, role play 

Resources: 

Handout # 9: Challenging Existing Beliefs and 
Practices 

Handout # 10: Teacher Beliefs and Classroom Action 
Chart paper and markers 

Directions; 

Step 1: The facilitator will refer to the Reading # 1; 
Autobiography of a Classroom Teacher, and will 
discuss how the teacher in the model autobiography 
has challenged existing beliefs and practices. 


Step 2: The facilitator will ask participants to Think- 
Pair-Share on the question? 


® Can I challenge the existing beliefs and practices in 
my context? 
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Step 3: The facilitator will ask trainees to worii in pairs 
to answer the questions, In Handout # 9 Challenging 
Existing Beliefs and Practices, 

Step 4: The participants will be asked to make a list of 
all the problems they face in teaching in their class. 

Step 5: Than rank them in the order of priority the most 
difficult one first the least as the last. 

Step 6: Same pairs will share their list with the whole 
group and the facilitator will share Handout # 10 figure 
2 on Teacher Beliefs and Classroom Reflection, with 
the group. Hefehe will that the process of reflection 
changes teacher beliefs a bout teaching and learning, 
which in turn changes classroom practice. 

Step 7; The facilitator will select one of the problems 
identified hy the participants and plan a role-play that 
will reflect the classroom teaching and learning 
situation and the process of mentoring. 

> First, facilitator share a classroom situation in 
which a novice or junior teacher teaches. While 
teaching, the teacher faces a problem. 

> In ihe second scene, the teacher shares the 
problem related to classroom teaching and 
learning with a senior teachertmentor. 

> The senior teach etf mentor helps the junior teacher 
i mentee to re-conceptualtze and reflect on the 
problem. 

Step &; In light of reflection and re-conceptualization, 
the junior teacher f mentee, after guidance and 
reflection, role-plays the same situation using the 
problems identified by the group and the ideas from the 
discussion with (he mentor. 
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Handout # 9 

CHALLENGE EXISTING BELIEFS AND 

PRACTICES 

(Identify only ONE PROBLEM, at a time) 

1 . What is the problem? 

2, Why do 1 think that this is a problem? 


3 What action cart t take in class to solve this 
problem? 


4. Why do I want to take this action? 


5. What is my belief about how learning takes place? 


6, How will my belief be reflected in the action which f 
will take? 


7, How will I know that 1 have solved the identified 
problem? 




Modulo 1; Technifiufl'S for Reflective Practice 



Prof. Zakia Sarwar Mew Trends in ELT (20Qi) NEAP Training Manual 
British Council Gil git. [ zsa rwa r@cy be r. net, pk } 
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PHASE 3 


EVALUATING AMD APPLYING 


Time; 1 hour 30 minutes 

Techniques' Role play and Reflective writing 

Resources: Trainees' input 

Directions: Participants will: 

> Form four groups 

> Think of a situation regarding the teaching and 
[earning environment. 

> (Alternatively, the facilitator may provide the 
situation.) 

> Discuss the incident, event, or situation. 

Participants will then: 

> Develop the roie-play scripts; 

> Determine roles and responsibilities of group 
members; and 

> Perform the role-play. 

Finally the participants will 

> Give feedback to those who acted out the 
situations and critical 

> Review the strategies and solutions for the 
situation (a) 

Reflective Journals 

Participants witl write the reflection of the day in (heir 
journals. The reflection should focus on: 

> What was learned? 

> How it will change my teaching? 

> How will J know that the changes have taken 
place? 

> Questions about the con cepts or activities. 
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LEARNING OUTCOME 3 ■■ — - 

At the end of this section, the trainees will be able to: 

► Define reflection 

► Outline steps to reflective practice 


> State the importance of writing f sharing reflection, 



Resources: Trainee input 


Directions: Stepl: Participants will complete any roie-plays not 

completed on the previous day. Participants will review 
the problems presented, give feedback and took for 
solutions, Participants will share how change came in 
the attitude and practice of the teachers in their role- 
play, by using reflective strategies. 

Step 2: Participants will reflect on these questions: 

> How did I cope with the issue f problem which i 
faced? 

> How do I feel about my character in the play? 

> How could I improve in order to become a batter 
role model? 

> Does what I have learned, make any connection to 
my role as a teacher? In what way? 



ModtiLe 1: Techniques for Reflective Practice 


PHASE 2 

CONSTRUCTING MEAN IMG 

Time; 

2 hours 

Techniques: 

Brainstorming, group discussion and Jigsaw reading 

Resources; 

Handout#; 11: Understanding Reflection 
Handout#; 12; Getting into the Habit of Reflection 
Handout#; 13: Process of Reflection 
Flip Chart or board. 

Directions: 

Step 1: The facilitator will ask participants to write a 
definition of ‘TeflEctiorf. 


Step 2: Handout #11 with definitions of reflection are 
shared with the whole group. 


Step 3: The facilitator will divide the class into three 
groups. j 


Step 4: The facilitator will give each group one section 
of Handout # 12 “Getting into the Habit of Reflection 1 ' 
and will ask them to underline thE main points. 

Step S; The facilitator will take feedback and writs the 
main points on the board ora chart 
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UNDERSTANDING REFLECTION 


Reflection is an active, persistent and careful 
consideration of any belief or supposed form of 
knowledge, in the light of the grounds that 
support it and the further conclusion to which it 
tends 

Source. Dewey, J. (1993), How We Think 
Chicago: Henrey Regney. 


Bond, Keogh and Walker (1 985) see reflection 
as: 

1. Returning to experience. That is to say, 
recalling or detailing important events. 

2. Attending to (or connecting with) feelings 

This has two aspects: using helpful feelings, 
and removing or containing obstructive ones. 

3. Evaluating experience. This involves re- 
examining experience in light of one's intent 
and existing knowledge in one's conceptual 
framework 


Source: reflection @ the informed education homepage, www.infedo 


Continued 
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Module 1: Techniques for Reflective Practice 

Handout # 12 - A 

JIGSAW READING ON REFLECTION 


GETTING INTO THE HABIT OF REFLECTION 

A school faculty meeting opens with a review of the school's goal 
and mission statements. The principal asks the staff members to 
reflect on how their teaching relates to the school goals. The 
teachers then might study student work or analyze the results of 
action -research projects. At other times, some of the faculty might 
read and discuss one teacher's reflections on how her practices 
have strengthened student performance. 

This school immerses its staff in continual learning and growth 
experience and considers the practice of reflection as significant to 
its work as planning rather than regard teaching, faculty activities, 
and school improvement efforts as unrelated events. Teachers use 
reflection as an opportunity for constructing meaning from their work. 
They are dedicated to maintaining the continuity of the school's core 
values, while viewing such events as steps in a spiral of planning, 
experimenting, gathering evidence, and revisiting and modifying 
their work experience. 

In teaching, as in life, maximizing meanings from experiences 
requires reflection. The act of reflection, particularly with a group of 
teaching colleagues, provides an opportunity for: 

> Enlarging of explaining the meaning of one's work through the 
insights of others; 

> Applying meaning beyond the situation in which it was learned; 

> Making a commitment to modifications, plans, and 
experimentation ; and 

> Documenting learning and providing a rich base of shared 

knowledge. 

Every school’s goal should be to encourage reflection throughout the 
organization— “individually and collectively, with teachers, students— 
and the school community. 
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Handout# 12 -B 

Internal and External Voices 

The ultimate purpose of reflection is to get us into the habit of 
thinking about our experiences. Once educators have developed the 
habit, they start hearing both an internal and an external voice of 
reflection. 

The infernal voice of reflection, Self-Knowledge Involves what and 
how you are thinking, even unconsciously. Many people are not 
used to engaging in the "self-talk* that is necessary for learning their 
inner voice. To develop this voice, write a letter to yourself or in a 
journal what you learned from an experience. Remind yourself of 
what to anticipate in similar future experiences. Some educators find 
it helpful to record the steps they used to solve a problem and to 
comment on how useful those steps were. 

The external voice of reflection. Sharing reflections on events 
validates, expands, and enriches our internal conversations. By 
sharing, we can demonstrate and practice effective listening skills: 
probe for clarity and understanding, ask thoughtful questions, and 
share our own learning. Some ways to develop the capacity for 
learning reflection include sitting with colleagues in a circle and 
having each person offer one reflection on the day's activities. Or, 
share thoughts In small groups with a designated recorder who 
synthesizes everyone's comments to present to the large group. 
Participants should then offer and analyze problem-solving 
strategies or share an example of a disposition or a habit of mind 
displayed by each group member. 





Module 1: Techniques lor ReMcttive Practice 

Handout #12-0 


Strategies for Reflection 

Schools should invite both stu dents and educators to reflect on teaching 
and learning, especially during the school-change procgss. which can be 
hard on students and educators alike. Students often give educators 
insights into the worthiness of the changes that the school is instituting, 
and reflecting on the changes can help students identify how the changes 
benefit them. Many strategies may facilitate reflection. 

Metacog itive reflection means reflecting on your reflection, it invites 
thinking about thinking and helps students make meaning out of events 
Teachers can conduct discussions with students about their probrem- 
solVing processes. They can invite students to share their metacognitidn; 
to reveal their intentions, strategies, and plans for solving a problem, to 
describe their mentaJ maps for monitoring their strategies during the 
problem-solving process, and to reflect on strategies to determine their 
adequacy. Those who practice metacognition learn to listen to and explore 
the implications of one another's strategies and build such habits of mind 
as empathy, flexibility, interdependence, and persistence. 

Models of reflection give students images to minor students need to see 
adults— parents, teachers, and administrators— reflect on their practices. 
Such models may also be found in literature. Developing habits of 
continual growth and improvement requires seif-reflection, Because when 
we, as individuals, staff and organizations, reflect on our actions, we gam 
important information about the efficiency of our thinking These 
expe lienees let us practice the habits of conti nual growth through 
reflection. With meditation, trust, consistent modeling, and practice, we 
and our students learn to listen to the internal and external voices of 
reflection, and in the process, our school communities truly learn by doing. 
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Handout# W 

THE PROCESS OF REFLECTION 

> Description 

Observation, videotapes, audiotapes, written 
description. 

> Analysis 

Examination of effective and ineffective problem- 
solving activities. 

> Explanation 

Communication either orally or in writing, 
regarding the effectiveness of the 
teaching/learning process. 

> Reflection 

Identification of personal meaning or significance 
through reflection. 


Concise Classroom Reflective Process: 

When practitioners engage in reflective teaching, 
they demonstrate: 

> A capacity to analyze the process of what they are 
doing. 

> To reconstruct their professional and personal- 
knowledge schemas. 

> Simultaneously make judgments to adapt their 
practice, so that it best matches the needs of 
students. 


Source; wwvf . n esu . e d u/m ctp/refl ectioriyngf lecti vs-p ratic&s. html 
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1 PHASE 3 

EVALUATING AND APPLYING 

Time' 

1 hour 

l Techniques: 

Reflective writing and whole class discussion. 

Resources: 

Handout #14: Professional Development through 
Reflection; 

Handout # 15: Pre-requisites for Reflective Practitioner 


Poster paper and markers 

Directions 

Step 1 : The facilitator, will ask participants to work ’ 
individually and write their responses on the following 
questions: 


^ "How tan reflection help me to become a better 
teacher? 17 

What do l need to do become a reflective ! 
practitioner 


Step 2; Feedback will be taken and the main points 
emerging from the discussion will he written irt the 
board, 


Step 3 : The facilitator will share Handout # 14 
Professional Development through 'Reflection' and 
Handout #15 Pre-requisites for Reflective Practitioner, 
and ask the participants to list the main points from the 
handouts. 


Step 4: Trainees will be encouraged to make a poster 
on the topic, and share with the whole class. 


Step 5: Reflective Journals 


Participants will write a reflection of the day in their 
journals. The reflection should focus on; 


* What was learned? 

> Ho w it wi 1] chang e my tsachi ng? 

► Questions about the concepts or activities. 
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Handout# 14 

PROFESSIONAL DEVELOPMENT 
THROUGH REFLECTION 

^ By reflecting on learning events, classroom 
procedures, and reviewing their own existing 
knowledge base continuously, teachers take charge 
of their ongoing professional development 
personally, 

% Recording classroom processes systematically, and 
enquiry into an issue or question means "teacher 
research 1 ’, It is flexible In its time tine and naturally 
flows from classroom procedures, so it is integrated 
into regular classroom practices, even during the 
process of research. 

Professional networking plays a major role in 
providing teachers with a platform to share and 
grow, These networks can support continued 
teacher development through sharing of ideas h 
discussion, peer review and other professional 
engagements , 


Prof, Zakig Sarwar New Trends in ELT (2001) NEAP Training Manual 
British Council Gilgit, fesarwar@cvber.net. -ok } 
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Handout # 15 


PREREQUISITES FOR A REFLECTIVE 
PRACTITIONER 

& Respect and have faith In your self 
Trust the reflective process 
** Be flexible 

Be open to doubts and uncertainties 
^ Le am to ask open-ended questions 

^ Review / question traditional as well as your own assumptions 
& Be consistent in writing / recording, then revrsitimg your reflections 


Writing is an integral part of professional 

reflection 


Reflective Writing Using Exploratory Questions 


$ Imposes order on a wide range of events, thoughts, feelings 

7 Provides insights through emerging patterns 

; Gives opportunity to challenge what is being done and freedom to 
dc It better 

= Helps to develop a personal philosophy of teaching with informed 
decisions 

= Leads to greater understanding of issues 

7 . Generates new ideas and goals 

S Nig h lights the way forwa rd 

7 Provides basic documentation for teaching portfolio through 
teachers' personal journey 


Prof. Zakia Sarwar New Trends in ELT (2001) NEAP Training Manual 
British Council GilgiE. { zsarwar@cvber.n tft.pk ) 
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Module 1: Techniques for Reflective Practice 


the previous days. They will use Handout# 16 Tools for 
Reflection to reflect on the situation . 

Steps 3; Ask individual participants to will name and 
share an event in. which they have taken a particular 
action intended to bring about change. 

Step 4: The facilitator will divide the participants in three 
groups and distribute Handout #10 A-G Reflection at 
the Heart of Practice, to discuss the process used by 
the teacher- 

Step 5: The facilitator wilt ask the participants to note 
and discuss the episode mentioned in the article, and 
relate it to their context of teaching. 

Step 6: The facilitator will ask participants to reflect on 
their teaching and share a similar incident in their 
teaching career. 

Step 7: Share the Handouts # 19 A-C Guided 
Reflection in three groups and make a poster 
presentation of the information participants have got in 
the handouts. 

Step 3: The three groups will put up their posters and 
present their points to the whole group. 
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Handout# 16 


TYPES OF REFLECTION 

1 . General, every day-type of reflection 

> Engaged In as we go about our daily lives 

> Wot planned 

> Not deep or deliberative 

2. Pro-active reflection (deep thinking! about actions and results; 
reflection BEFORE action) 

> Why am l teaching this topic to my students? 

> What are my objectives for this lesson? 

> Are these objectives appropriate? 

> What activities can I plan to reach these objectives^ 

> What activities can I plan to know whether or not the objectives 

have been met? 

3. Reflection-in action (involves dealing with immediate, 
unplanned situations) 

> How can I deal with this disrespectful student right now? 

> Should I deviate from my lesson plan to deal with this situation? 

> An e there other ways that I can handle this situation? 

4, Post- reflection (reflection-on-action) 

> Did I achieve my objectives? 

> If not, why not? 

> How else could things have been done? 

> What can 1 do to make it better? 

> What should bo my next step? 


4i 
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Handout # 17 

TOOL FOR REFLECTION 

> What were my goals for this teaching session? 

> How was I trying to achieve them? What instructional 
strategies did E use? 

> How did E try to assess student understanding of this 
content? How satisfied am I with their progress? 

> What did I see my students doing during class? Were 
they attentive, interacting, taking notes, etc ? 

> What key areas should I target for improvement? 

> What can I do to improve the teaching of this 


content/class? 
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Handout # 18 - A 

JIGSAW READING 

REFLECTION AT THE HEART OF PRACTICE 

Sharing a Reflection by a Teacher 

The ordinary experiences of our teaching days are the essence of our 
practice. Using a guide to reflect on these experiences — either individually 
or with colleagues — is an entry to improving our teaching. 

Adapted from an article by Simon Hole and Grace Hail McEntee 

The life force of teaching practice is thinking and wondering. We carry 
home those moments of the day that touch us, and we question decisions 
made. During these times of reflection, we realize when something needs 
ta chango. 

A protocol, or guide, enables teachers to refine the process of reflection, 
alqne or With colleagues. The Guided Reflection Protocol is useful for 
teachers who choose to reflect alone. The Critical Incidents Protocol, 
which we developed through our work with the Annenberg Institute for 
School Reform at Brown University, is used for shared reflection. The 
steps for each protocol are similar; both include writing. 

Guided Reflection Protocol 

The first step In guided reflection is to collect possible episodes for 
reflection. In his beak. Critical Incidents in Teaching: Developing 
Professions} Judgement (1993), David Tripp encourages us to think about 
ordinary events, which often have much to tell us about the underlying 
trends, motives, and structures of our practice. This story demonstrates 
how to use an ordinary event. 

Step One: What Happened? 

Wednesday, September 24, 9:30 a.m. I stand to one side of the 
classroom, taking the morning attendance. One student glances out the 
window and sees a flock of parrots fly into a tree on the playground, 
Hopping from his seat, he calls out as he heads to the window for a better 
view. Within moments, six students cluster around the window. Others 
start from their seats to join them. 1 call for attention and ask them to 
return to their desks, When none of the students respond, I walk to the 
window and cover it. 

Answering the question. "What happened?’ is more difficult than it sounds. 
We all have a tendency to jump into an interpretive or a judgmental mode, 
but it Is important to begin by simpty telling the story. Writing down what 
happened— without analysts or Judgment— aids in creating a brief 
narrative. Only then are we ready to move to the second step. 
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Handout #18-0 


Stop Two: Why Did It Happen? 

Attempting to understand why an event happened the way it did is the 
beginning of reflection. We must search the context within which the event 
occurred for explanations. Simon reflects: 

lt'$ not hand to imagine why the students reacted to the parrots as they 
did. As children, they are incredibly curious about their world. Explaining 
my reaction is more difficult. Even as I was covering the window. I was 
regretting the action. Here was a natural opportunity to explore the 
students' interests, Had I stood at the window with them for five minutes, 
asking questions to see what they knew about parrots, or even just 
listening to them, I'd be telling a story about seizing the moment or taking 
advantage of a learning opportunity. I knew that even as 1 covered the 
window. So, why? 

Searching deeper, we may find that a specific event serves as an example 
of a more general category of events. 


Two key things stand out concerning that morning. First, the 
schedule: On Wednesdays r students leave the mom at 
10:00 a.jrr. for exercise and do not return untit 15 minutes 
before funch. t would be out of fhe c tassroom at i afternoon 
attending a meeting, end so this half hour was alt the time t 
wo ufd hove Mrf/b my students. 

Second, this is the most challenging class I've had in 22 
years of teaching. The first three iveete of school had been 
a constant struggle as i tried strategy after strategy to hofd 
their attention tong enough to have a discussion, give 
directions, or conduct a lesson. The hectic schedule and the 
need to prepare the class for a substitute added to the 
difficulty /Ye had trouble J con trotting* the class, so 1 cfosad 
the window. 

There's something satisfying about answering the question, 
n Why did it happen ?“ Reflection often stops here, if the goat 
is to become a reflective practitioner, however we need to 
look more deeply . The search for meaning is step three. 








Module 1: TccTwini 1 - 1 ? 4 Mr RellecElva Practice 

Handout# 1S-B 


GROUP REFLECTION 


Sharing stories has the potential for changing individual 

practice and the culture of our schools. 

> Three to five colleagues may meet for the purpose of 
exploring a situation. For 10 minutes, all write a brief 
account of an incident, 

> They will share their writing for the purpose of getting 
feedback on what happened rather than on the 
quality of the writing Itself. 

> Next, the group decides on which story to listen to. 

> The group listens carefully to understand the incident 
and the context. Colleagues ask questions about 
what happened or why the incident occurred, and 
then they discuss what the incident might mean rn 
terms of the presenter's practice, 

> During this time, the presenter listens and takes 
notes 


> The presenter then responds, and the participants 
discuss the implications for their own practice. 

> To conclude, one member leads a conversation 
about what happened during the session, how well 
the process worked, and how the group might 
change the process. Building reflective practice 
together is a sure way to get to the heart of teaching 
and learning. 
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Uodula 1 : Tecfinbquva for IWf1*Ctlv4 PfftHci 

Handout# 19 C 


GROUP REFLECTION PROTOCOL 


[ 1. Write stories. Each group member writes briefly in response 
to the question: What happened? (10 minutes) 

2. Choose a story. The group decides which story to use. 
(5 minutes) 

3. What happened? The presenter reads the written account of 
what happened and sets it within the context of professional 
goals. (10 minutes) 

4. Why did it happen? Colleagues ask questions about what 
happened. (5 minutes) 

i 5. What might it mean? The group raises questions about the 
incident and discuss it as professional caring, colleagues 
while the presenter listens. (15 minutes) 

6. What are the implications for practice? The presenter 
responds, and then the group engages in conversation about 
the implications for the presenter's practice and for the 
participants' own practice. A useful question at this stage 
might be, "What new insights occurred?" (15 minutes) 

7. Debrief the practice The group talks about what just 
happened. How did the process work? (10 minutes) 


References 

Dewey, J. (1838). Experience and Education. New York: Macmillan. 
Tripp, D. (1993). Critical Incidents in Teaching: Developing Professional 
Judgment. New York: Routledge, 
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Module 1: Techniques fur Reflective Prar.tinc 


PHASE 3: EVALUATING AND APPLYING 

Time: I hour 30 minutes 

Techniques' Reflective writing, group wort; and whole class 

discussion 

Resources: Trainees' input 

Directions: Step 1. Participants will form groups of three to five to 

reflect and make nates using (he stops to Group 
Reflection and ideas on Protocol. They will answer 
these questions: 

> What does Group Reflection Protocol mean? 

> How will it be helpful in providing professional 
development for teachers? 

> Why is sharing important in reflective teaching? 

> What problems can be identified in adopting this 
practice? 

y How can these challenges be overcome? 

Step 2: Participants will share their writing with the 
whole group. 


Step 3: The facilitator will wrap up the session by 
providing some practical suggestions to observe Group 
Reflection Protocol in their institutions. 





Module 1: Technique for RflflecUit Prattlce 


LEARNING OUTCOME 5 — ■ 

At the end of this session, the trainees wiJl be able to 

► Use micro teaching to practice reflection and peer review. 


PHASE 1: 


Time; 

10 minutes 

Techniques: 

Brainstorming and recall 

Resources: 

Trainee input 

Directions: 

Step 1; The facilitator will ask trainees to note down the 
important aspects of peer review, 

Step 2: The facilitator wiJl puts up the following on the 
hoard and summarize (he discussion saying that 
teachers should he: 


* Sympathetic towards their peers whose lessons are 
observed. 

* M a intain objectivity whi le o bservi ng a cl a s$. 

* Mon-judgmental in their comments / feedback after | 

the class. f| 


PHASE 2: 

CONSTRUCTING MEANING 

Time: 

1 hour plenary before leaving for micro teaching. 
Micro teaching 30 minutes per trainee {or group of 
trainees) 

(2 days field work) 

Techniques: 

Micro - teaching and peer feedback 

Resources: 

Handout #20: Major Components Classroom 
Observation 

Handout # 21 : What is Feedback? 

Handout # 22. Non-judgmenta! Language of Classroom 
Observation 

Directions: 

Step 1: The facilitator will share Handout U 20 Major 
Components of Classroom Observation and 
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Module 1 3 T« hniqiWS for RnllnrHvi; PrjcliLiu 


Handout # 21 Man-judgmental Language in Classroom 
Observation. 


Handout # 22 What is Feedback and discuss the 
procedures trainees should follow during observation 
feedback. 

Step 2; Fieldwork will be organized for participants to 
teach in s school and observe each other. Participants 
will prepare for fieldwork by developing an observation 
form using reflection protocols. The observation form 
should provide a guide for the observer and include: 


> What happened"? 

> Why did it happen? 

> What might it mean? 

> What are the implications for practice? 

> The facilitator will remind the participants 


Step 2: The facilitator reminds the participants to 
remember that the purpose of group reflection is not to 
be critical of the teacher, but to identify a situation that 
could be changed with thoughtful reflection. 


Step 3; Participants will spend a morning in the school, 
teach there in groups, and observe each other. 

Step 4. Participants will spend the afternoon reflecting 
on: 


> Teaching/learning processes 

> The change process 

> The techniques used while teaching 

> The rote of reflection in the mentor i mcnfce 
relationship 
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Mod iilt 1: Techniques lor Relltcllve Practlca 


Handout # 20 

MAJOR COMPONENTS OF CLASSROOM 

OBSERVATION 

The objecdue(s) 

<$> Did the teacher achieve the objectivefs) of the lesson? 

<f> Were the objectives clear? 

Were they appropriate to the class? 

The teacher 

<£> Did the teacher manage to create a positive relationship with the 
class? 

# Did the teacher really try to pay attention to all the pupils? 

Was the teacher's voice clear and easily heard? 

Did the teacher cause any learning problems? 

Was the teacher aware of Hie problems and difficulties faced by the 
pupils? 

The pupils 

<3> Were the activities appropriate for the students? 

^ Did they all understand what to do? 

<£> Did the teacher ask focused questions? 

How many students put their hands up to answer? - Most, Harf, Few 
& Were the students encouraged to ask questions? 

& Were the students given a chance to confirm correct answer? 

Classroom management 

Was the lesson effectively managed? 

§> Did the teacher change the seating to suit the activity? 

Were the instructions for the activities clear? 

& Did the teacher use the students' names? 

& Did the teacher monitor what the pupils were doing? 

■§■ Was there a clear introduction and conclusion to the lesson? 

<3> Were the textbooks/learning materials quickly and efficiently used? 

Use of teaching aids? 

$> Were the teaching aids used effectively? 

Was the handwriting on the blackboard neat and big enough for all 
the students to see? 

Were any equip men t/teaching aids ready to be used immediately? 





Muclult 1: Technique* fo-r Reflective Pretticfl 1 


Handout# 21 



WHAT \S FEEDBACK? 
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Module 1: Tethnkiues for Reflective Practice 


Handout # 22 


NON-JUDGMENTAL LANGUAGE IN 
CLASSROOM OBSERVATION 
TOOL 1 

Step 1. 

Observe the lesson, using this observation cool. Try to use non-jo dg mental 
language, so that tho teacher will not become defensive and refuse to accept 
what you say. 


1 S W M Sp- ^ aJ.Fo^rd 

i Saw the cider hoys t heard the textbooks t noticed that the girts do I 
sitting at the front of make a tot of noise not pvt up their hands ' 
the class, vAicn you distributed when you ask a 

tbiem. question. 

f saw the teacher 
distribute the \ 

textbooks. 


Step 2. 

Tell the teacher what you saw. Ask him why hefehe did that. 

Your objective is tD hold up tho fninror. You are trying to make the teacher think 
ahoul what is happening in his/her classroom. 

For example; 

/ saw the oidor hoys sitting at the front of the class. Why did you tail them to sit 
there? 

Step 3, 

Ask the teacher if he/she can think of another way to do Hi is. 

For example; 

i saw the older boys sitting at the front of the class, Why did you tell them to sit 
there? 

Can you think of another way to scat the eider students? 

Slop A 

Suggest that the teacher tries to do it a different way in the next lesson. Then you 
can see if it is better. For example: 


Mentor 


Teacher 

Mentor 


Teacher 


Mentor 


? . i saw you distributing the ieKtbooks. Thai was good 
2Why did you decide to distribute t!\vm by yourself? 

I want all my students to use the boohs in lh? lesson. 

3. Good it's important to give the students she pooirS, But it 
took up a toi of your Jime. Can you think of another way to 
give them outf? 

Mayba I couki ask some OF the student to distribute (hem. 
But they may spoil the books. 

tf. They might, hut 'why don 'tvretryttin the rtatf lesson and 
sou if ii takes less time. 
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Module 1; Tctliriiqut!^ for KeOec-tiv*: Prjnr.tjLL- 


PHASE 3 

ACTIVATING BACKGROUND KNOWLEDGE 

Tima: 

"l hour 30 minutes 

Techniques: 

Think - pair - share 

Handout # 23 A-C: Reflection on Teaching Learning 
Processes. 

Resources: 

Trainees inputs 

Directions 

Step 1: The facilitator will give Handout # 23 A-C to the 
participants in to fill in the questions individually. 


Step 2: Participants will be divided in groups to reflect 
on their experience of classroom observation, and 
outline the lessons they have learnt. They will compare 
their responses of Handout# 23 A-C in their groups. 


Step 3: The facilitator will ask participants to write in 
their reflective journals to: 


& Review the importance of the strategies for change 
and see how these could be made a part of 
planning in their school situation. 


<$■ Assess how peer feedback is helpful for 
professional development. 
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Module 1: Techniques for FteTlectlve Practice 


Handout # 23 - A 

REFLECTING ON THE TEACHING/LEARNING 

PROCESSES 

1. How did t teach? 

2 How did the children learn? 

3. What were the achievements in my teaching? 

4. What were the failures or challenges in my teaching? 

5. What strategies do I have to help in overcoming these 
failures or challenges? 





Module 1; TachnJques for Aellecllvt Prattle* 


Handout# 23 -B 

REFLECTING ON THE CHANGE PROCESS 

1. My previous perception of change was . . . 

2. My perception of change now is . . . 

3. These are the areas of difference in my perception of 
change: 

4. I can use this process of change in the classroom when . . . 

5. I see the role of reflection in my classroom as . . , 
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Module 1: Technique* for Ftoflectlve Practice 

Handout# 23 - C 

REFLECTING ON THE USE OF TECHNIQUES 


1 What were my techniques of teaching? 


2. To. what extent were the chosen techniques successful in the 
teach in gleaming processes? 


3' What do I see as the value of using different techniques in 
my classroom? 
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Module 1; Technique* lor Bcflcttiw Practice 


Handout # 23 -D 

THE ROLE OF REFLECTION IN THE 
MENTOR/M ENTEE RELATIONSHIP 


1, How can a mentor use the strategy of reflection in coaching 
a nnentee? 


2. What role do I see guided- ref lection protocol playing in my 
classroom? 


3. What role can general reflection play in reflecting on the 
various Issues or aspects of my classroom? 







Module 1: T*chnFquw far Refltttlv* Practice 


LEARNING OUTCOME 6 

At the end of this session the participants will be able to 

► Summarize their knowledge of the basic elements of 
re-conceptualization, and basic principles of self observation, peer 
feedback, 

► Develop an action plan for implementing the concept of re- 
conceptualization in their teaching environment. 


PHASE 1 ACTIVATING BACKG ROU N D KNOWLEDG E 

Time; 30 minutes 

T echniq ues: Recall , Think - pa i r - sh a re and g rou p discussion . 

Resources: Handout # 24: Feedback: Classroom Observation, 

Directions: Stepl : The facilitator will ask participants to reflect on 

their experience of nriicroteaching and peer feedback, 
and share theJr learning with the whole group. 

Handout # 24 ‘‘Feedback Classroom Observation" will 
be shared by the facilitator. The participants wilt be 
asked to Think — Pair — Share their Ideas on feedback 
and fill in the grid. 

Step 2: Some participants will be asked to list the main 
points from their answers, and share with the group. 

Step 3: The facilitator will sum up the discussion 


Module I; Technique far Ffafleclive Practice 


Directions: 


Step 1 The facilitator will give Handout # 25 - A to the 
participants and ask them to fill out the information 
using their knowledge about reflective teaching, 

Step 2: The facilitator will share Handout# 25 B and 
ask trainee* to compare their response*, The 
responses wilt be shared by the whole class. 

Note: There may be more points given by trainees. As 
long as their responses deal with the concept of re- 
conceptualization, they should, be accepted by the 
trainer. 

Step 3: The facilitator wil] now give Handout 26 A: 
Asking Questions for Reflective Teaching and ask 
participants to fill out the information using the 
questions they have learnt to ask 

Step 4 : The facilitator will sham Handout # 26 B and 
ask participants to compare their responses with 
questions from their real teaching situations. Answers 
will be shared with the whole class. 

Stop 5: The facilitator will divide trainees in group* of 4 
or 6 and ask them the make an action plan for 
implementation of the concept of Re-conceptualization 
and reflection es a strategy to be used in their 
institutions. 

Note: Planning time needs to be given to discuss and 
make a practical plan, 


PHASE 3 

EVALUATING AND APPLYING 

Time : 

2 hours 

Techniques: 

Train ee p rese ntati on* a nd Refl ective feed back 

Resources: 

Handout # 27 "Assessment of Learning" i 

Directions: 

The facilitator gives the following directions 


<?> Groups must listen carefully while a presentation 
being made. 
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Module 1: Toehuiquos Tar Reflective Practice 


<$> While listening, every body must note dawn the 
positive points and questions they wont to ask 
the presenters. 

^ Presenters will be given from 5 - 7 minutes to 
present, with 3 minutes for Q & A 

The participants must review each presentation 
for its practical implementation in the Pakistani 
context of learning. 

^ The presenters should put up their posters 
outlining their action plans. 

Step 2: The facilitator will give feedback after each 
presentation. Points could also be noted to and give 
cumulative feedback 

Step 3: The facilitator will give the Handout # 27 
Assessment of Learning and ask participants to fill it, 
using the reflective insights they have developed 

Step 4. The facilitator wilt wind up the session 
highlighting the importance of re-conceptualization for 
continued professional development. 
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Module 1: TMimique® far ReUkUvi PncKci 


Handout# 24 

FEEDBACK: CLASS OBSERVATION 


Why la feedback 
Important In the 
classroom situation? 


What type of feedback Is 
helpful In the class? 


What effect does 
feedback have on 
professional 
development? 



The groups will share their responses and understanding with the whole 
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.riodul# 1 : Techniques for Reflective Practice 


Handout# 25-A 


WHAT DOES REFLECTIVE TEACHING 

INVOLVE? 



* 

* 
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WHAT DOtS REFLECTIVE TEACHING INVOLVE? 
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Handout# 26-A 
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Module 1; Toohniquiw for Rtrflectivc Practice 



ASKING QUESTIONS FOR REFLECTIVE 
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Module 1: Technique* KM* FtoflMtlv* Practice 


Handout# 27 

ASSESSMENT OF LEARNING 


The facilitator will ask participants to write the answers the following 
questions; 


Questions 

Answers 

4> What have 1 learned about 
Reflection for professional 
development? 


<$' How do 1 feet about what 1 have 
learned? 


$■ How have my ideas changed 
about feedback? 

r 




$ Why have my ideas changed? 

!■ 


# What is my plan of action to use 
What 1 have learnt in my day 
teaching? 
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Education Sector Reform Assistance (ESRA) is a US$ 83 million LIS. Agency for International 
Development (USAID) funded program that supports the Government of Pakistan's (GOP) 
Education Sector Reforms initiative. The program's objective is to provide the knowledge, 
training, and infrastructure necessary to help officials and concerned stakeholders develop 
high quality education programs for girfs and boys in target areas in Pakistan. Operating under 
a bilateral agreement between the Governments of Pakistan and the United States of America, 
USAID/ESRA is organized through national and international partners, led by Research Triangle 
Institute International, North Carolina, USA. 

The program supports five of the seven principal ESR objectives outlined in the GOP's strategy. 
These components are Policy and Planning, Professional Development of Teachers and 
Education Managers, Youth and Adult Literacy, Public Community-Public Private Partnerships, 
and ESRA Plus (Information and Communication Technology in Education). Each component 
focuses on providing service delivery for capacity buifding. educational services, strengthening 
of systems at local, district, provincial, and fedora! levels and recommending policies to the 
government to embed reforms within the system. All interventions are collectively reinforcing 
and eventually converge on school improvement in twelve districts of Sindh and Balochistan 
provinces of Pakistan as well as in the Islamabad Capital Territories. 




